CULTURAL ORIENTATION

Lesson Plans

Supporting Cultural Orientation
Through 8 Supplemental
Lesson Plans
This resource, designed for Cultural Orientation (CO)
providers is a compilation of supplemental lesson plans
on eight key topics which are essential to newcomers in
Europe. The topics are as follows:

Budgeting & Personal Finance ........................................... 2
Cultural Adjustment .............................................................16
Education ...............................................................................23
Employment ...........................................................................28
Health - focus on hygiene ................................................. 30
Immigration Status................................................................37
New Community - focus on housing ............................. 45
Safety & Laws ...................................................................... 49

Each supplemental lesson plan focuses on a
key topic and includes learning objectives, key
messages and activities, as well as tips to consider
before, during and after the session such as the
materials needed and suggestions for modifying
the activities. One or more activities are included
which should each take between thirty minutes and
one hour to complete, depending on the provider’s
delivery style and the learners’ level of participation
and understanding of the objectives.
The supplemental lesson plans may be incorporated
into an existing pre- or post-arrival CO curriculum.
They may also be used on their own to support
newcomers in gaining the knowledge, skills, and
attitudes necessary to navigate life in the receiving
country. The supplemental lesson plans are a
suggested guide and can be modified to suit the
needs of different learners and the context in which
CO is being provided.
For more information about how to implement
a CO training program with clear learning
objectives, consult the EURITA CO Insights Guide
at https://bit.ly/2Zwn7H8.

This publication was funded by
the European Union’s Asylum,
Migration and Integration Fund

LESSON PLAN
SUPPLEMENTAL LESSON PLAN:

BUDGETING & PERSONAL FINANCE

The following is a proposed plan outlining how the four activities provided below can
be used together. CO providers may elect to use one or all activities based on: other
lessons being delivered; the group of participants; and/or time and resources.

OVERVIEW
The path to financial stability requires
individuals to acquire the basic knowledge,
skills and tools needed to manage
money effectively. By building a strong
understanding of financial concepts such
as earning, spending, budgeting and using
financial services, individuals can allocate
funds towards both short- and long-term
goals to achieve financial self-sufficiency.

ACTIVITY

ACTIVITY OVERVIEW

Financial Management Pre-Assessment

Begin the session by assessing participant knowledge, skills, and attitudes
towards personal financial management. Participant responses will indicate
which objectives will need more or less emphasis.

Card Sort

Following the Financial Management Pre-Assessment, use the Card
Sort activity to advance participant understanding of key concepts
(i.e., essential needs, banking, budgeting, credit, and debt).

Journey to Financial Success

Through the Journey to Financial Success game, support participants in
further exploring concepts of money management and their impact on one’s
financial future.

Future Finances Vision Board

Finally, invite participants to consider their financial futures through the
Future Finances Vision Board activity.

KEY MESSAGES
• Individuals are responsible for managing their own

USE OF SUPPLEMENTAL
LESSON PLANS

• Financial transactions are mostly conducted

This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own to
support participants in gaining the knowledge, skills,
and attitudes necessary to effectively manage their
personal finances in their receiving community.

personal finances. Understanding key concepts such
as essential needs, budgeting, credit, debt and loans
will help people to do this.
through the banking system. This is a system that all
individuals should work to understand.

• Paying taxes is a legal obligation.
• Most family budgets are reliant on two wage earners
— both women and men are encouraged to find
employment.

OBJECTIVES
After this lesson, participants will be able to:

The lesson plan is a suggested guide and can be
presented or modified to suit the needs of participants
and the context in which CO is being provided. For
in-depth guidance on how to implement a CO training
program, visit the Resources section of the RITA web
site at https://www.ritaresources.org or go directly to
the CO Insights Guide at https://bit.ly/2Zwn7H8.

• Define the following key concepts and identify their

importance with regards to managing their money:
essential needs; banking; budgeting; credit; and debt.

• Identify their attitudes and beliefs towards managing

their money and understand how their attitudes and
beliefs could influence their transition to the receiving
community.

• Identify some of the key financial milestones

newcomers will experience in their transition to the
receiving community and how these key financial
milestones can contribute to a positive financial future.
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ACTIVITY:
FINANCIAL MANAGEMENT
PRE-ASSESSMENT

ACTIVITY: CARD SORT
PURPOSE
To assist participants in defining key concepts related to
money management: essential needs, banking, budgeting,
credit, and debt.

PURPOSE
To assess participant knowledge, skills, and attitudes
towards personal financial management.

PREPARATION

PREPARATION
MODIFICATIONS AND TIPS

• Print Pre-Assessment questionnaires translated into
the major languages of all participants.

MATERIALS NEEDED
• Financial Management Pre-Assessment
(Participant Version)

• Financial Management Pre-Assessment
(Trainer Version)

• Pens/Pencils

• Depending on the literacy levels of participants,

the Pre-Assesment can be conducted orally:
participants are asked to close their eyes and raise
their hands when they agree with a statement.
Notes of participant responses should be taken to
facilitate follow up.

• Remember that the Pre-Assessment is designed
to help you understand the existing experience
of participants and to have participants begin
to reflect on their own experiences with money
management.

• Print and cut out Key Words for Successful Money

Management cards, translated into the major
language(s) of participants, to be used for the game.

• Move furniture to one side of the room.

MATERIALS NEEDED
• Key Words for Successful Money Management cards

translated into the language of the host community on
one side and the major language(s) of participants on
the other.

INSTRUCTIONS

• Provide all participants with the Financial Management
Pre-Assessment (Participant Version).

• Ask that participants complete the Pre-Assessment
honestly. Remind them that there are no incorrect
answers.

• Review participant responses to the Pre-Assessment

questionnaire and ask the follow-up questions noted
in the Financial Management Pre-Assessment (Trainer
Version).

DEBRIEF QUESTIONS
• Based on your responses, how would you rate your
knowledge of personal financial management?

• How can you improve that knowledge? Possible

answers might include actively participating in the
cultural orientation training that is being provided,
asking a mentor to work with individuals one-on-one,
or exploring resources available from local service
providers.

• Select the words you believe are most critical.
• Keep in mind the cognitive load of participants and
which concepts are most important to them to be
successful in managing their finances.

• You can also use this as a simple matching activity
with individuals or small groups.

DEBRIEF QUESTIONS

• Explain to participants that they are each going to

INSTRUCTIONS

MODIFICATIONS AND TIPS

receive a card. Explain that some will receive a card
with a word, and others will receive a card with a
definition.

• Why is it helpful for us to know the definitions of these
words?

• How can we work to remember them? Possible
answer: review them on our own.

• Ask the participants to move around the room and find
the person with the card that matches the word to its
definition.

• When they believe they have found the match, ask that
they hold their cards up so you can check. If incorrect,
break up the pair and ask that they again search for
their match.

• When all participants are correctly matched, ask that

each pair share both the word and definition with the
rest of the group. Provide additional information as
necessary.

– 4 –
E U R ITA LE SSON PLAN - B U DG ETI NG & PE R SONAL FI NANCE

– 5 –
E U R ITA LE SSON PLAN - B U DG ETI NG & PE R SONAL FI NANCE

ACTIVITY: JOURNEY TO
FINANCIAL SUCCESS

ACTIVITY: FUTURE FINANCES
VISION BOARD

PURPOSE

PURPOSE

To further explore concepts of money management and
their impact on an individual’s financial future through
scenarios and questions that are grounded in the
newcomer experience.

To have participants imagine their financial futures
and consider what decisions they should make now in
order to achieve their financial goals.

PREPARATION

MODIFICATIONS AND TIPS

• Print and cut out Journey to Financial Success

game cards, translated into the major language(s) of
participants, to be used for the game.

• Move furniture to one side of the room.

MATERIALS NEEDED
• Journey to Financial Success game cards translated
into the major language(s) of participants

• A sign that reads FINANCIAL SUCCESS translated

into the major language(s) of participants. If possible,
the sign should be poster board-sized or larger.

• You may wish to adapt the cards to include

consequences (e.g., move two steps forward,
move one step back, etc.) on the back so that
participants can play in small groups on their own.

• Participants with mobility issues can be paired with
a proxy. The participant with the mobility issue can
draw the card and the proxy can move on their
behalf.

• If you have a participant with significant financial
management experience, consider making that
participant the financial advisor.

PREPARATION
• Ensure that all participants have space on which to
work.

MATERIALS NEEDED

• Place a sign at one end of the room that reads
FINANCIAL SUCCESS.

• Ask participants to face the sign, standing 5 to 8
metres away from it.

• Explain to the participants that their goal is to advance
forward towards financial freedom. You are their
financial advisor.

What actions set you back?

• What are some actions you can take when you face
financial challenges?

• What are some proactive financial decisions and
actions you can take to support your journey to
financial success?

• What role can a financial advisor play in your journey?

provide feedback and support.

• Paper

• If time is limited, consider doing the activity as

a group. Use a flipchart and markers to record
responses.

• Magazines
• Scissors
• Glue

DEBRIEF QUESTIONS
• How will your financial situation change during your

• Ask participants to imagine that they have been

in the receiving community for three months. Ask
them to answer the question: What will financial
success look like? They can record their thoughts by
writing, drawing, and/or using pictures cut out from
magazines.

• During the game you may want to ask participants

• Ask a few participants to share their work with the

• The first participant to reach FINANCIAL SUCCESS
wins the game.

• Conduct debrief questions provided.

• How will the decisions you make now impact your
ability to achieve future financial success?

wider group. As appropriate, challenge participants
to consider whether their goals are reasonable for the
first three months.

• Now ask participants to imagine that they have been

why someone was allowed or not allowed to move
forward. Answer any questions they may have about
the information on the cards.

resettlement experience?

• Ask a few participants to share their work with the

• In order to move forward they will draw a card. Each

card has information about an event or decision that
affects their finances. Based on the information on
the card, they will take one or more steps forwards
towards FINANCIAL SUCCESS or backwards away
from it. You, as their financial advisor, will guide them.

based on how long the participants have been in
the receiving community.

• It may be helpful to move around the room and

• Markers or pens

DEBRIEF QUESTIONS
• What actions resulted in your ability to move forward?

MODIFICATIONS AND TIPS
• The answers to these questions will vary greatly

INSTRUCTIONS
INSTRUCTIONS

•

in the receiving community for one year. Ask them
to answer the question: What will financial success
look like? Again, they can record their thoughts by
writing, drawing, and/or using pictures cut out from
magazines.

wider group. As appropriate, challenge participants to
consider if their goals are reasonable for the first year.

• Then ask participants to imagine that they have

been in the receiving community for three years. Ask
them to answer the question: What will financial
success look like? They can record their thoughts by
writing, drawing, and/or using pictures cut out from
magazines.

• Ask a few participants to share their work with the

wider group. As appropriate, challenge participants to
consider if their goals are reasonable for the first three
years.

– 6 –
E U R ITA LE SSON PLAN - B U DG ETI NG & PE R SONAL FI NANCE

– 7 –
E U R ITA LE SSON PLAN - B U DG ETI NG & PE R SONAL FI NANCE

APPENDIX A: FINANCIAL MANAGEMENT PRE-ASSESSMENT
(PARTICIPANT VERSION)
Consider the following statements and identify whether you agree or disagree.

Statement

Agree

Disagree

APPENDIX B: FINANCIAL MANAGEMENT PRE-ASSESSMENT
(TRAINER VERSION)
Have participants consider the following statements and identify whether
they agree or disagree. After they complete the questionnaire, ask additional
follow-up questions as appropriate. You may choose to go through each
statement and ask the follow-up questions or use only a few statements that
are most relevant. You may adapt the questionnaire based on participants.

I can make a monthly budget.
I have had a loan.
Statement

Suggested Follow-Up Questions

I can make a monthly budget.

What is the reason for creating a budget?
What steps do you take?
What makes it difficult to create a budget?

I have had a loan.

What are the consequences of taking out a loan?

I have used a bank.

What kind of account did you use?
What was your experience?

I have used a bank.
I know the difference between a checking (current) and a savings account.
I am good at saving money.
I am good at identifying essential needs.
I have managed my living expenses well in the past.
I regularly use a budget to manage my expenses.

I know the difference between a checking (current)
and a savings account.

I am comfortable with borrowing money.
I understand my responsibility to declare my income and file taxes every year.
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Can anyone explain the difference?

I am good at saving money.

What is the value of saving money?
What do you do to be good at saving money?
Is it easy or difficult to save money?

I am good at identifying essential needs.

What are essential needs?

I have managed my living expenses well in the past.

What strategies did you use?

I regularly use a budget to manage my expenses.

What types of expenses do you have?
What are the benefits of using a budget?
What else do you do to manage expenses?

I am comfortable with borrowing money.

What are the risks and benefits of borrowing money?

I understand my responsibility to declare my income
and file taxes every year.

What happens if I file my taxes incorrectly or not at all?
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A legal agreement that
outlines terms and conditions of payment, usually for
housing

Automated Teller Machine
— a machine used to access cash, deposit cash or
checks, check account balances, and complete other
transactions

DEFINITION

ATM

Lease

DEFINITION

Cost incurred for
items or services

DEFINITION

Products and services
that are essential
for life

DEFINITION

Expenses

Itemized accounts of cost of
goods sold, services provided, or work done

DEFINITION

Bills

A state of having
enough income or
assets to support
essential needs

DEFINITION

Self-Sufficiency

A financial
establishment that
helps customers
manage their money

DEFINITION

Bank

A type of account to
help you save money

DEFINITION

Savings Account

The mechanism used
to give money to
someone with the
expectation that it is
to be repaid

DEFINITION

Loan

Money a person
earns or receives

DEFINITION

Income

The following are a list of key words and their definitions to use during the Card
Sort activity. Trainers may elect to use some of these words and definitions, all of
the words and definitions, or add words and definitions.

Needs

The entire amount
of money a person
owes to lenders

An amount of money a lender is willing to loan another
person based on trust and
with the expectation it will
be
repaid with interest

DEFINITION

Credit

Debt

DEFINITION

A type of account for
active or daily
spending

DEFINITION

Checking (Current) Account

A document provided by
an employer that shows
money earned, benefits
and taxes paid

DEFINITION

Payslip

APPENDIX C: CARD SORT ACTIVITY
KEY WORDS FOR SUCCESSFUL MONEY MANAGEMENT
APPENDIX C: CARD SORT ACTIVITY (continued)
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A means of preventing the
accrual of fees when one
inadvertently spends more
money than is available in
their account

A system that enables customers of a financial institution to conduct transactions
through a mobile device

DEFINITION

Mobile Banking

Overdraft Protection

DEFINITION

A system that enables customers of a financial institution to conduct transactions
through the website of the
institution
A sudden, urgent, usually
unexpected occurrence or
occasion requiring immediate action

DEFINITION

Online Banking

A form on which an individual
makes an annual statement
of income and personal
circumstances and which is
used by the government to
assess tax obligation.

Tax Return

A type of electronic
payment card that
uses money you
borrow and have to
repay with interest

DEFINITION

Emergenecy

A plan in which salaries or
other payments are transferred directly to the bank
accounts of recipients

DEFINITION

Credit Card

Products and services
that are not essential
for life

DEFINITION

Wants

DEFINITION

The money a bank takes
out of your account to
pay for services or
because of penalties
(these will vary by bank)

DEFINITION

Direct Deposit

DEFINITION

Bank Fees

A plan to track
income and expenses

DEFINITION

Debit Card

A type of electronic
payment card that
uses money you have
in your checking or
savings account

DEFINITION

Budget

Personal Identification Number — a secret number that
is used to get money from
a bank account through an
ATM

DEFINITION

PIN

The amount of money in
a financial repository, such
as a checking account, at
any given moment

DEFINITION

Account Balance

Additional money paid
over time for money borrowed, normally as
a set percentage rate

DEFINITION

Interest

A fee charged by the
government on a
product, income,
or property

DEFINITION

Taxes

APPENDIX C: CARD SORT ACTIVITY (continued)
APPENDIX C: CARD SORT ACTIVITY (continued)

APPENDIX D: JOURNEY TO FINANCIAL SUCCESS (continued)

APPENDIX D: JOURNEY TO FINANCIAL SUCCESS
GAME CARDS
The following cards can be printed and cut out. Each card has a different
scenario that can be experienced by newcomers to the receiving community.
Trainers may elect to use some of the cards, all of the cards, or make
additional cards.

I arrived in my receiving
community and signed
a leasing agreement for
my apartment.

I had a headache, so
I went to the emergency
room. I’m not certain
if the cost will be covered by my
receiving community.

I opened checking
and savings accounts
at a bank.

I had a job interview,
but did not accept the
job offer. I need to pay
rent in two weeks.

I obtained a credit
card. I included money
charged on it as expenses in my budget.

I got a new job. I bought
a car without checking
my budget. I don’t have
enough money for car
insurance.

I have been in the
receiving community
for six months and I
don’t know what my tax
responsibilities are.

I had a job interview and
accepted the job offer. It
will help me pay my rent
next month.

My spouse and I are
having difficulty paying
the bills; however, I am
not comfortable with a
woman working outside
the home.

Both the man and
woman in our household
are working and contributing to our household
income.

I don’t have a job. I have
signed up to have cable
television and internet.
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I have many bills, but I
only pay my rent.

My caseworker has
informed me that my
public benefits will end.
I have a job, but I do not
have a budget, so I am
not sure if I can cover all
my expenses.

I obtained a credit card
and reached my full
credit limit. I do not
have the money to
pay it back.

My caseworker has
informed me that my
public benefits will
end in a month.

I have a job, but according to my budget, I need
more income, so
I am looking for a second job.

I have not paid my rent
in two months. I received an eviction notice
from my landlord.

I have decided to move
to a new city. I do not
have any money saved
for the move.

I have decided to move
to a new city. My lease
is ending, and I have
saved money for
the move.

I have been working for
a year and I received a
promotion and a raise.

I have been working for
six months. I have been
saving my money, but
I am not using a bank. I
keep the money in
my home.

I have been working
for a year and I have
saved money to buy a
car. I have consulted my
budget to make sure
I have enough money
long-term to pay for the
additional expenses.

I have been working for
a year and I have found
a new job that pays
more money. I quit my
current job before I was
offered the new one.

I track my expenses
and review my budget
regularly.

I have been working
for six months. I have
been putting some of
the money I have earned
into my savings account.

I didn’t make much
money last year so I
assumed I didn’t need
to file a tax return to
declare my earnings to
the government.

I have been in the receiving community for a
few years. I have some
money saved and I am
thinking about going
back to school. I
want to continue to
work part-time.
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LESSON PLAN
SUPPLEMENTAL LESSON PLAN:

CULTURAL ADJUSTMENT

The following is a proposed plan outlining how the two activities provided in this lesson
plan can be used together. CO providers may elect to use one or both activities based
on: other lessons being delivered; the group of participants; and/or time and resources.

OVERVIEW
Cultural adjustment is a process that
happens over time with the typical pattern
of adjustment often consisting of distinct
phases: Honeymoon, Culture Shock,
Adjustment and Mastery. The pace and
intensity of each phase may vary from person
to person. Setting realistic expectations
and learning healthy ways to cope through
each phase can help ease the process of
transition.

ACTIVITY

ACTIVITY OVERVIEW

Phases of Cultural Adjustment

Begin the session by supporting participants to better understand the four
stages of cultural adjustment.

Network of Support

Once participants have an understanding of how cultural adjustment might
affect them, use the Network of Support activity to support participants in
identifying means of dealing with the stressors in their new community.

KEY MESSAGES
• There are numerous phases of cultural adjustment that
you will experience in your receiving community.

• There are some basic coping mechanisms to deal with
the stressors of cultural adjustment.

• There are ways to seek assistance from others within
the receiving community.

OBJECTIVES
After this lesson, participants will be able to:

• List and describe the four phases of cultural
adjustment.

• Identify basic coping mechanisms to deal with the
stressors of cultural adjustment.

USE OF SUPPLEMENTAL
LESSON PLANS
This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own to
support participants in gaining the knowledge, skills,
and attitudes necessary to identify phases of cultural
adjusment and how to cope and adapt to changes
encountered in the receiving country.
The lesson plan is a suggested guide and can be presented or modified to suit the needs of participants and
the context in which CO is being provided. For in-depth
guidance on how to implement a CO training program,
visit the Resources section of the RITA web site at
https://www.ritaresources.org or go directly to the CO
Insights Guide at https://bit.ly/2Zwn7H8.

• List ways to seek assistance from others within the
receiving community.
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ACTIVITY: PHASES OF
CULTURAL ADJUSTMENT

ACTIVITY:
NETWORK OF SUPPORT

PURPOSE

PURPOSE

To support participants in understanding the phases of
cultural adjustment.

To support participants in identifying ways to cope with the
stressors of cultural adjustment.

PREPARATION

PREPARATION

• Hang or project the U-Curve of Cultural Adjustment
on the wall, ensuring that all participants are able to
see it.

MODIFICATIONS AND TIPS
• Create a safe and comfortable environment.
• Encourage participants to ask questions.

MATERIALS NEEDED
• U-Curve of Cultural Adjustment (see Appendix)

• Remind participants to respect each other’s
answers.

• If there are participants with mobility issues, ask

• Scenarios

them to designate another participant to point to
the appropriate phase on the U-Curve or do this
for them.

INSTRUCTIONS

• Arrange participants in a large circle with each
participant facing inward, standing at least
0.5 metres apart.

• Describe the four phases of cultural adjustment using
the information provided in the U-Curve of Cultural
Adjustment. Explain that while all newcomers are
likely to pass through the four stages of adjustment,
the length and intensity of each phase will vary by
individual.

• Consider printing the U-Curve of Cultural

Adjustment for participants to take home and refer
back to.

• Remind participants to respect each other’s

• Ball of yarn/ string

answers.

• If there are participants with mobility issues, use

• Flipchart

a smaller subset of participants to carry out the
activity while the others observe or simply solicit
the responses through group brainstorming.

• Markers

• When the activity is complete, consider cutting the

class.

• Ask the first participant to read the scenario and then
come to the front of the room to point to the place
on the U-Curve of Cultural Adjustment that best
describes the phase of adjustment being described.

• Ask the participant: “What is it that makes you believe
the person is in this phase of cultural adjustment?”

• Once they have responded, ask the other participants:
“Do you agree? If not, why not?”

• Then ask the participants: “Is there something this

person might do to cope with their feelings and/or
prepare for the next phase?”

• Ask another participant to read a scenario.
• Continue in this way until all scenarios have been
read or until you feel that participants have a
firm understanding of the four phases of cultural
adjustment.

INSTRUCTIONS
• Share with participants that there are stressors in life,

DEBRIEF QUESTIONS
• What are the four phases of cultural adjustment

and how do you anticipate feeling in each of these
phases?

• Is there anything that you can do to prepare for a
phase of cultural adjustment?

• How can you cope with a phase of cultural adjustment
when you’re in it?

• What might you do if you see a friend or family
member struggling with a phase of cultural
adjustment?

web into pieces, giving each participant a piece to
take home. When participants are feeling sad or
overwhelmed, the piece of yarn can remind them of
some of the supports shared during the session.

and that when adjusting to life in a new community,
these stressors will be exacerbated. Fortunately, there
are positive ways to cope.

• Hand the first participant the ball of yarn. Ask the

• Hand out the scenarios to various participants in the

• Create a safe and comfortable environment.
• Encourage participants to ask questions.

MATERIALS NEEDED

• If you don’t have a U-Curve of Cultural Adjustment
visual large enough for all participants to see,
have participants break into small groups, using a
full-page printout of the curve.

MODIFICATIONS AND TIPS

participant: “What is one way that you cope with
stress?” Answers might include going for a walk,
talking with a friend, praying or meditating, baking,
speaking with a therapist, etc.

• Once they have suggested a type of support, ask the
participant to hold onto one end of the yarn and toss
the ball of yarn to someone else in the circle.

• When the next person catches the ball of yarn, they

too should share a way that they cope with stress.
Like the first participant, they should hold onto one
end of the yarn and throw the ball to someone else in
the circle.

DEBRIEF QUESTIONS
• What do you see when you look at this? What does it
look like? (Possible answers might include a net or a
web.)

• This is your net of support. Is there anything that we

could do to strengthen this net? What other sources
of support could we add? Record all of those listed
on the flipchart. As appropriate, add sources of
support in your receiving community about which
participants might not be aware.

• Continue this until each participant has had an
opportunity to share their ideas.

• Remind participants that in identifying where we are

on the U-Curve of Cultural Adjustment, we can know
better how to respond and prepare for the next phase.
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APPENDIX A:
U-CURVE OF CULTURAL ADJUSTMENT1

APPENDIX B:
PHASES OF ADJUSTMENT SCENARIOS

Honeymoon Phase
The Honeymoon Phase often
occurs soon after arrival to the
intended destination and typically lasts for a few weeks to a
few months. It may be characterized by feelings of curiosity,
excitement, and relief.

Culture Shock Phase
In the Culture Shock Phase,
feelings of excitement may give
way to worry, frustration, anger,
and homesickness. Simple activities can seem difficult as the
newcomer struggles to concentrate. The Culture Shock
phase typically lasts several
months, but again is dependent on the individual and what
they do to cope in the situation.
Should an individual remain
in the culture shock phase for
an extended period of time,
additional support, such as
that offered by a counselor, will
likely be helpful.

Adjustment Phase
Generally, after 6 to 12
months, the newcomer enters
the Adjustment Phase. In this
phase, routines begin to
develop, and new information
becomes easier to process.
The newcomer’s sense of humour returns and they may find
themselves more relaxed and
confident.

Mastery Phase
Mastery PhaseIn the Mastery
Phase, the newcomer feels
comfortable in their receiving
community, although they will
still experience periods of
difficulty.

The graph below shows the common phases of cultural adjustment that most people experience when moving to or
visiting a new place. It is important to note that the length and intensity of each phase will vary, and that a newcomer may
skip a phase altogether (such as those who plan to move on to another destination and do not go through the honeymoon
phase) or go through the U-Curve, or portions of the U-Curve, several times.

Select from the scenarios below prior to the start of the lesson. You can adapt the
scenarios as necessary to ensure they are relevant to your participants. Answers
to the questions posed are provided in the Phases of Adjustment Answers of this
Appendix.
Scenario 1:
Aden has been in the receiving community for three
months. He is willing to accept any job offered to him,
but no one will hire him. He’s anxious about how he will
support his family and is having trouble sleeping.
Question:
1. Where is Aden in the four stages of cultural
adjustment?
2. Is there something he could do to manage his
feelings and/or prepare for the next phase?

Scenario 2:
Esther arrived in her receiving community two weeks ago.
She is amazed by the assortment of foods available at her
local food market and has purchased a number of prepackaged foods to try at home.
Questions:
1. Where is Esther in the four stages of cultural
adjustment?
2. Is there something she might do to manage her
feelings and/or prepare for the next phase?

Scenario 3:
Gloria is a 50-year-old Congolese refugee from a rural
area. When she first arrived in her receiving community,
she was hesitant to work as she didn’t believe she had
the necessary skills. Recently, though, she has started to
notice that there are women in her community who want
their hair plaited. This is something that Gloria is very
good at. She’s wondering if she might be able to plait hair
for money and is thinking about reaching out to someone
at her local hair salon to see what they think.
Questions:
1. Where is Gloria in the four stages of cultural
adjustment?
2. Is there something she might do to manage her
feelings and/or prepare for the next phase?

1 Adapted from Center for Applied Linguistics Making Your Way: A Reception and Placement Orientation Curriculum, a project funded by the
U.S. Department of State Burea of Population, Refugees, and Migration
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Scenario 4:
Saba is 15 years old and has been in her receiving
community for six months. She misses her friends in the
refugee camp and wants to talk with them on WhatsApp,
but her parents won’t buy her a phone. She tells them that
she wishes they had never left their country of asylum.
Question:
1. Where is Saba in the four stages of cultural
adjustment?
2. Is there something she might do to manage her
feelings and/or prepare for the next phase?

Scenario 5:
Tsehaye is a 22-year-old refugee from Eritrea. He was
taken by his resettlement worker to apply for benefits, but
became agitated and restless upon entering the building.
He refused to hand over his documents to the staff
member and demanded to be taken home.
Questions:
1. Where is Tsehaye in the four stages of cultural
adjustment?
2. Is there something he might do to manage his
feelings and/or prepare for the next phase?

Scenario 6:
Ahmed is 12 years old and has been in the receiving
community for nine months. He is excelling in school, has
lots of friends, and is quickly learning the local language.
In fact, he is learning the local language so quickly that
the adults in the community often ask him to interpret
for his parents, both of whom have a beginner’s grasp
of the language. While Ahmed feels at home in his new
community, his parents are unhappy and often talk about
one day returning to Syria.
Questions:
1. Where is Ahmed in the four stages of cultural
adjustment?
2. Is there something he might do to manage his
feelings and/or prepare for the next phase?
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APPENDIX C:
PHASES OF ADJUSTMENT ANSWERS
The following are possible answers to the Phases of Adjustment Scenarios. Allow
participants to brainstorm and don’t limit them to the answers provided.

SUPPLEMENTAL LESSON PLAN:

EDUCATION
OVERVIEW

Scenario 1 Answers:
1. Aden is likely in the culture shock phase.

Scenario 4 Answers:
1. Saba is likely in the culture shock phase.

2. Some things Aden might do to manage his feelings
and prepare for the next phase of adjustment include
creating a vision board of what he wants for himself
and his family; learning the language of his receiving
community; and taking time to explore his community
using public transportation.

2. Some things Saba might do to manage her feelings
include participating in extracurricular activities
like soccer or theatre, keeping a journal about her
feelings, and negotiating occasional chats with her
friends using her parents’ phone.

Scenario 2 Answers:
1. Esther is likely in the honeymoon phase.
2. While it is admirable that Esther is interested in trying
the foods of her receiving community. She should
also become familiar with where to buy foods from
her culture so that she can cook familiar dishes if she
later experiences the culture shock phase.

Scenario 3 Answers:
1. Gloria is likely in the adjustment phase.
2. She should remain curious and ask questions of her
fellow community members. Gloria is encouraged
to set small goals for herself, while also managing
her expectations and being willing to accept other
entry-level employment.

Parental involvement is an important factor in
a child’s academic success. Refugee families
may be unfamiliar with the educational
practices and expectations of their receiving
communities. In order to ensure the
successful integration of refugee children
into their receiving community’s schools,
parents should be supported to understand
the role they can play in the education of
their children.

Scenario 5 Answers:
1. Tsehaye is likely in the culture shock phase.
2. Tsehaye is encouraged to ask questions of his
resettlement worker as this may help to assuage
his fears. Other things he might do to manage
his emotions include going for walks, praying or
meditating, and talking with other Eritreans who have
been in the receiving community for a longer period
of time.

KEY MESSAGES
• As a parent or legal guardian, you have rights and

responsibilities that pertain to your child’s education.

• There are many ways in which you can participate in
your child’s education.

• There are benefits to you, your child, and the school
as a result of your participation in your child’s
education.

Scenario 6 Answers:
1. Ahmed is likely in the mastery phase.
2. It is not uncommon for children to adjust more quickly
than their parents, which can become a source of
frustration for parents. Ahmed should be supported
in remaining a child and protected from having to
interpret for his parents. His parents should feel
comfortable in continuing to speak with him in Arabic
and engaging him in family traditions, while allowing
him to explore the culture of his receiving community.

OBJECTIVES
After this lesson, participants will be able to:

• Describe a parent or legal guardian’s rights and

responsibilities as it relates to their child’s education in
the receiving community.

USE OF SUPPLEMENTAL
LESSON PLANS
This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own to
support participants in gaining the knowledge, skills,
and attitudes necessary to support their children’s
educational journey in the receiving country.
The lesson plan is a suggested guide and can be
presented or modified to suit the needs of participants
and the context in which CO is being provided. For
in-depth guidance on how to implement a CO training
program, visit the Resources section of the RITA web
site at https://www.ritaresources.org or go directly to
the CO Insights Guide at https://bit.ly/2Zwn7H8.

• List at least three ways in which parents or legal

guardians can participate in their child’s education.

• Identify strategies to overcome obstacles preventing
participation in the child’s education.

• Articulate the benefits for parent, child, and school as
a result of their participation in their child’s education.
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LESSON PLAN
The following is a proposed plan outlining how the two activities provided in this lesson
plan can be used together. CO providers may elect to use one or both activities based
on: other lessons being delivered; the group of participants; and available time and
resources.

ACTIVITY:
EDUCATION DISCUSSION
PURPOSE
To compare and contrast the education system of the
receiving community with the education system of the
country of origin and/or protection.

PREPARATION
ACTIVITY

Education Discussion

Education Role Play

ACTIVITY OVERVIEW
Begin the session by leading participants through a discussion of the receiving community’s education system. Do this by comparing and contrasting the system with that of the country of origin and/or protection.
Once participants have an understanding of the receiving community’s
education system, use the Education Role Play activity to support them in
putting this knowledge into practice.

• Set up the room in a semi-circle or other formation
that facilitates brainstorming.

• Set up the flipchart and ensure that there are markers
on hand.

MODIFICATIONS AND TIPS
• Create a safe and comfortable environment.
• Encourage participants to ask questions.
• Remind participants to respect each other’s
answers.

MATERIALS NEEDED

• Consider developing a fact sheet of the receiving
community’s education system to share with
participants.

• Flipchart
• Markers

DEBRIEF QUESTIONS

INSTRUCTIONS
• Start by asking participants to describe the education
system in their country of origin and/or protection.

Ask them:
“Was everyone required to attend school?”
“Did it cost money?”
“Did boys and girls attend school together?“
“What were the responsibilities of the school?”
“What were the responsibilities of the parents and/or
guardians?”

• What is similar about the rights and responsibilities

of parents and/or guardians here as compared to the
rights and responsibilities of parents and/or guardians
in your country of origin and/or protection? What is
different?

• Will it be a challenge to uphold your new

responsibilities? If yes, what might be most
challenging and why?

• How can we overcome that challenge?

Record the responses on a flipchart.

• Ask participants to describe the education system

in the receiving community. Where necessary, offer
information to participants to ensure that they have a
complete picture.
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ACTIVITY:
EDUCATION ROLE PLAY

APPENDIX:
EDUCATION ROLE PLAY1

PURPOSE

The following role play prompts can be used to help participants practice
being engaged in their child’s education and may be adapted as necessary.

To support participants in identifying ways in which parents
and/or guardians can participate in their child’s education;
to identify strategies in overcoming obstacles preventing
that participation; and to identify the benefits of that
participation.

1.
MODIFICATIONS AND TIPS

PREPARATION
• Ensure scenarios are translated in languages which
are accessible to participants.

• Create a safe and comfortable environment.

Role of child:
You just started grade 9 in your receiving community. You like your teacher, but you have not made any new
friends yet. You are nervous about learning _____________ (local language), but excited about mathematics
and science classes. You have been given different documents to give your parents to sign. You must bring
them back by the end of the school week.

• Encourage participants to ask questions.
• Remind participants to respect each other’s

• Print scenarios.

answers.

MATERIALS NEEDED

• Depending on the situation, you may wish to

• Role play scenarios translated into the languages
which are accessible to participants

break participants into pairs and have them do the
roleplay(s) together, regroup, and then discuss.
Note, though, that if you do this, participants who
speak the same language will need to be paired
together.

Role of parent:
You are excited to hear about your child’s first day of school and want to ask them questions about their
teacher, if they have made new friends, and what they learned at school.

• If conducting cultural orientation one-on-one, you

2.

can play one of the roles.

INSTRUCTIONS

• This activity can be modified for use as scenario

• Select from the different role plays provided in the
Appendix. You do not need to do all role plays.

discussions. Participants can be broken into
small groups, scenarios discussed, and debrief
conducted as a larger group.

assign roles.

give them time to prepare.

• Perform role play(s).

Option 2: Parent-Teacher Conference
_____________ (teacher) and _____________ (parent) are meeting to discuss _____________ (child’s)
school performance. Note: Assume that the teacher and parent are communicating through an interpreter
who has been provided by the school.
Role of parent:
You are nervous about meeting with your child’s teacher and don’t know what to expect. You want your
child to do well in school, but you aren’t sure how to help. You’re still learning the host community’s language.

• Identify participants to participate in the role plays and
• Provide participants with their roleplay information and

Option 1: First Day of School
_____________ (child) has arrived home from her first day of school in her new community. Her parent is
home when she arrives.

DEBRIEF QUESTIONS
• What were some of the ways in which the parents

Role of teacher:
You are anxious to meet the parent. Their child has been doing well overall, but you are concerned that the
child hasn’t been completing their homework assignments. This is negatively impacting the child’s grades.

participated in their child’s education? What else
might they have done?

• Were there challenges the parents faced? How did
they overcome those challenges? Could they have
done something else?

3.

• What do you anticipate were some of the benefits of
their participation?

Option 3: Parental Involvement
_____________ (parent) and _____________ (parent) are sitting at the bus stop, discussing how to support
their children in school.
Role of first parent:
You have been trying to find ways to be more involved with the school, so when you hear there is an upcoming event at the school, you ask questions to find out what the event is, and whether you can help by
volunteering.
Role of second parent:
You are active in the school and know about the different ways in which parents can be involved. You know
they do not need any help for the upcoming event, but there are other ways parents can be involved with
the school, including helping with a different event in three months. It would be great to have the help
ahead of time.

1
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Adapted from the Cultural Orientation Resource Exchange (CORE) which is a project funded by the U.S. Department of State Bureau
of Population, Refugees, and Migration.
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ACTIVITY: MUSICAL CHAIRS1
SUPPLEMENTAL LESSON PLAN:

PURPOSE

EMPLOYMENT

To support participants in understanding the competitive
nature of the receiving country’s job market; and to impress
upon them the importance of accepting the first reasonable
job offered as a means to rebuild their lives and become
self-reliant.

OVERVIEW

PREPARATION

Achieving self-sufficiency is critical for
newcomer success. As such, all adults
who are able to work should make finding
employment a priority and be willing to
accept the first reasonable job offered to
them.

MODIFICATIONS AND TIPS

• Identify appropriate music that can be played during
the activity. Ensure that the music volume is loud
enough so all participants can hear.

• Set up chairs in a circle with the seats of the chairs
facing outward; include one fewer chair than the
number of individuals that will participate in the
activity.

• Tape pictures of common jobs on the chairs so that
they can be seen by participants as they circle the
chairs.

KEY MESSAGES

OBJECTIVES

• Early employment and job retention are essential to

survival in the receiving community and must be the
primary focus for all employable adults—both men and
women.

• Your first job may not be in your chosen profession,

but it isn’t one that you will need to keep for the rest
of your life.

MATERIALS NEEDED
• Music that can be heard by participants

• Describe why it’s important for all eligible employable
adults, regardless of gender, to seek and obtain
employment.

• Describe why it’s important to accept the first

• Pictures of common jobs in the receiving country

individuals participating, you may wish to remove
more than one chair at a time.

• Participants with vision or hearing impairments
should be provided with a guide.

• Participants with mobility issues can observe

the activity. Acknowledge and be inclusive with
participants who are observing so that they are not
isolated.

• Ensure that participants know that it is okay to

answer honestly. Remind participants to respect
each other’s answers.

INSTRUCTIONS

reasonable job offered.

• Identify individuals to participate in the activity.

• List at least three means of finding employment.

• Inform participants that each chair represents a job in
the receiving country, and that the goal of the activity
is to find a job.

USE OF SUPPLEMENTAL
LESSON PLANS

• Ask participants, “What jobs do you see? Of these
jobs, is there one that you prefer?”

• Instruct the participants that you will play music. When

This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural
Orientation (CO) curriculum. It may also be used
on its own to support participants in gaining the
knowledge, skills, and attitudes necessary to navigate
employment in their host country.

the music begins, they should walk in a circle around
the chairs. When the music stops, they should find a
chair in which to sit.

DEBRIEF QUESTIONS
• What strategy did you use to get a chair? How can
you apply this strategy to getting a job?

• Did you get your preferred job?
• What are the consequences of passing up a job?
• Did anyone not sit in a chair because the job image

attached to it was not appropriate for their gender?

• What are some means of finding employment here?

• Start the music and remind participants to find an
available seat.

• After a few seconds, stop the music; one participant

The lesson plan is a suggested guide and can
be presented or modified to suit the needs of
participants and the context in which CO is being
provided. For in-depth guidance on how to implement
a CO training program, visit the Resources section
of the RITA web site at https://www.ritaresources.org
or go directly to the CO Insights Guide at https://bit.
ly/2Zwn7H8.

should be left standing. Pause for reflection. Ask
participants if they got the job they wanted.

• Remove a chair and play the music again.
• Continue to play until there is only one player left in
the final seat.

1
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• Depending on the time available and number of

• Do not pass judgment on participants’ responses.

• Newcomers play a central role in finding and

obtaining employment in their receiving communities.
Employment can be found through community
connections, inquiring with area businesses,
looking online or in newspapers, or enrolling in a job
placement program.

Chairs.

• Create a safe and comfortable environment.

• Chairs

After this lesson, participants will be able to:

• This activity is modeled after the game of Musical

Materials adapted from RSC Africa’s U. S. Refugee Admissions Program.
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LESSON PLAN
SUPPLEMENTAL LESSON PLAN:

The following is a proposed plan outlining how all three hygiene activities can be used
together. CO providers may decide to select only one or two activities based on: other
lessons being delivered; the group of participants; and/or time and resources.

HEALTH & HYGIENE
OVERVIEW
Promoting cleanliness is important in
establishing a culture of good personal
and public hygiene. Good hygiene is not
confined to personal grooming, but also
extends to homes and public places.
Alternately, poor hygiene can have a
negative impact on personal and professional
relationships within the receiving community.

KEY MESSAGES
• There are norms, or expectations, for personal hygiene
in the receiving community.

• There are norms, or expectations, and rules regarding
public hygiene in the receiving community.

OBJECTIVES
After this lesson, participants will be able to:

• List the three areas of hygiene norms – personal,
home, public spaces.

• Identify norms for personal and public hygiene in the
receiving community.

• Identify a list of actions that can be taken to ensure

ACTIVITY

ACTIVITY OVERVIEW

Comparative Hygiene Discussion

Through the Comparative Hygiene Discussion, compare and contrast personal and public hygiene norms in the receiving community to participants’
countries of origin and/or protection.

Hygiene Norms

Using translated scenarios and accompanying questions, identify the
hygiene norms of the receiving community and the consequences of
adopting and not adopting these norms.

Create a Hygiene Checklist

Create a hygiene checklist and then provide a pre-printed checklist that
includes tasks for family members or roommates.

USE OF SUPPLEMENTAL
LESSON PLANS
This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own to
support participants in gaining the knowledge, skills,
and attitudes necessary to adopt the key health and
hygiene practices of the receiving country.
The lesson plan is a suggested guide and can be
presented or modified to suit the needs of participants
and the context in which CO is being provided. For
in-depth guidance on how to implement a CO training
program, visit the Resources section of the RITA web
site at https://www.ritaresources.org or go directly to
the CO Insights Guide at https://bit.ly/2Zwn7H8.

cleanliness in the home and in public spaces.

• Explain potential consequences of not adopting

the norms and rules regarding personal and public
hygiene in the receiving community.
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ACTIVITY: COMPARATIVE
HYGIENE DISCUSSION

ACTIVITY: HYGIENE NORMS
PURPOSE

PURPOSE

To identify the hygiene norms, or expectations, of the
receiving community and the consequences of adopting
and not adopting these norms.

To compare and contrast personal and public hygiene
norms in the receiving community to participants’ countries
of origin and/or protection.

PREPARATION

PREPARATION
• Set up the room in a semi-circle or other formation
that facilitates brainstorming.

MODIFICATIONS AND TIPS
• Create a safe and comfortable environment.

• Set up the flipchart.

• Ensure that participants know that it is okay to ask
questions.

MATERIALS NEEDED

• Remind participants to respect each other’s
answers.

• Flipchart

• As far as possible, include information specific

• Markers

to different genders and consider delivering this
lesson in a gender-segregated CO session if
appropriate.

• Consider developing a fact sheet of personal

INSTRUCTIONS
• Ask participants to define the term “hygiene.” Explain
that for this lesson, hygiene includes personal
cleanliness, maintaining the home, and respecting
public spaces.

• Ask participants to consider hygiene norms in their

countries of origin and/or protection. Ask them:
What did it mean to be clean in these places? How
did people keep their homes clean? What about
public spaces? Why was it important to have proper
hygiene? Record the responses on a flipchart.

• If participants are familiar with the hygiene norms

of their receiving community, invite them to share
that information. The trainer can offer examples as
appropriate.

• Finally, ask participants to compare the norms of

their countries of origin and/or protection with their
receiving community. What is similar about hygiene?
What is different?

and public hygiene norms in the receiving
community and share with participants. As an
example, see Hygiene in the United States at
http://tiny.cc/iw4pkz.

• Print the scenarios.
• If group work is anticipated, set up the room in small
groups.

• Depending on the time available, you may elect to

• Set up the flipchart.

use a portion of the scenarios or add more.

• Group those not literate in their own language with

MATERIALS NEEDED
• Scenarios translated into the major languages of
participants

• Which hygiene norm is most familiar to you? Which
hygiene norm is most unfamiliar or strange?

• Will it be a challenge to adopt the hygiene norms of
your receiving community? Why or why not?

Make the connection that hygiene norms in the
receiving community often have cost implications
(personal hygiene products, home cleaning products,
etc.).

• If yes, what might we do to make it less of a

an individual who is to support understanding.
Alternatively, conduct the activity in a large
group and select a literate participant to read the
scenarios aloud.

• Paper
• Pens
• Flipchart paper

DEBRIEF QUESTIONS

• Markers

• Let’s review. What are the personal and public
hygiene norms of this community?

• What are potential consequences of not adopting

INSTRUCTIONS
DEBRIEF QUESTIONS

MODIFICATIONS AND TIPS

these norms?

• What actions can you take to ensure cleanliness
• Provide participants with different scenarios (and

corresponding images) and either guide them through
the discussion points, or have the participants work
in groups to respond (depending on the group and
the participants’ abilities and level). See Appendix for
Scenarios Activity.

norms are followed in your home and in public
spaces?

• Review responses of the scenarios together. As

appropriate, make lists on flip-chart paper for positive
and negative hygiene practices as they are perceived
in the receiving community, as well as a list of
consequences of adopting the hygiene norms of
the receiving community.

challenge?

Remind participants that they should budget for these
costs.
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ACTIVITY: CREATE A
HYGIENE CHECKLIST

APPENDIX:
SCENARIOS ACTIVITY

PURPOSE

Select scenarios prior to lesson. You can adapt the scenarios as necessary to
ensure relevancy to your participants. Answers are provided after each scenario.

To encourage participants to take responsibility for their
own hygiene, and as applicable, their family’s hygiene, in
line with receiving community norms.

1.

PREPARATION
• Determine if the activity will be conducted in a large
group or small groups.

MODIFICATIONS AND TIPS
• How you have participants create the checklists

Questions:
1. How can Alice improve hygiene in her home according to receiving community norms?

will depend on the learners’ literacy and/or
language needs.

MATERIALS NEEDED
• Flipchart and markers if doing large group work
• Paper and pens if doing small group work

2. What are the potential consequences for Alice and her family if she does not improve the hygiene in
her home?

• The feedback you receive from the DEBRIEF

QUESTIONS can help you modify this or other
activities for future use.

Answers:

• Keeping Your Home Clean Checklist

1. Clean dishes; clean counter; throw away waste; store food properly; use shower curtain; vacuum
carpet; put clothes and other items away.

DEBRIEF QUESTIONS
INSTRUCTIONS

• What difficulties might you experience in teaching

• Explain to participants that they have been asked

to teach other newcomers about hygiene in their
receiving community. To do this they will need to
create a checklist. The checklist needs to have three
sections: personal hygiene, keeping the home clean,
and respecting public spaces.

Scenario:
Alice is a newly arrived refugee. She has three children and lives in an apartment building. Look at the
images of her home. Answer the following questions.

other newcomers about the hygiene norms of your
receiving community?

2. Pest infestation; problems with landlord; water damage in bathroom.

2.

• How can you make it easier for them to adopt the

Scenario:
Fahed is new to Europe. Today is his first day at his first job. Look at the images below of what Fahed is
doing to prepare for work. Answer the following questions.

hygiene norms of their receiving community?

Questions:
1. How does Fahed practice the hygiene norms of his receiving community as he prepares for work?
2. What are the benefits of Fahed adopting these hygiene norms?

• Work with the participants in a large group, or have
participants work in small groups to create the list.

Answers:

• Review the checklist(s) that has been created and

1. Clean and neat clothes; using deodorant; showering; clean hair.

adjust as necessary.

2. Keeping his job; positive impression on others with whom he works.

• As appropriate, provide participants with Keeping

Your Home Clean Checklist. Explain to participants
how they can use the list at home for themselves and/
or with their families. See Appendix for Keeping Your
Home Clean Checklist.

• As time allows, break participants into pairs to teach
one another, using the developed checklist as their
guide.

3.

Scenario:
Joseph and Sabina are celebrating their first month in the Europe. They are having a picnic in a local park.
Look at the image and answer the following questions.
Questions:
1. What will Joseph and Sabina need to do after their picnic to practice proper hygiene according to
receiving community norms?
2. Why is respecting public spaces considered important in Europe?
Answers:
1. Properly store any food they do not eat and bring it home with them; throw away any waste in a proper
rubbish bin; wash their hands.
2. There are norms, rules, and in some cases, laws about how people use and behave in public spaces.
For example, you must dispose of waste properly in rubbish bins. In some cases, littering is illegal
and perpetrators are required to pay fines. It is your responsibility to be aware of any local, state, and
national laws and do your part to keep the environment clean and beautiful for all to enjoy.
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Keeping Your Home Clean Checklist1
SUPPLEMENTAL LESSON PLAN:

IMMIGRATION STATUS
HOUSE CLEANING
TASKS

FAMILY
MEMBER

MON

TUE

WED

THU

FRI

SAT

OVERVIEW

SUN

Cover and refrigerate
perishable food

Newcomers are subject to the laws of their
receiving country and may jeopardize immigration
status if those laws are broken. By gaining an
understanding of one’s rights and responsibilities,
individuals can benefit from established
policies and programmes. For instance, many
receiving countries recognise the importance
of maintaining family unity. When guidelines are
followed, newcomers may have opportunities to
reunite with family members.

Put all waste in a rubbish
bin, lined with a plastic bag
Place full wastebags in
designated collection points
or receptacles
Dust furniture
Wash windows

KEY MESSAGES

Wipe down counters

• There are rights and responsibilities related to

Sweep, vacuum, and mop
floors as appropriate

immigration status and adjustment.

• There are immigration consequences to breaking the
law.

Wash sheets, pillowcases,
other bedding, and towels
regularly

• Depending on the laws of the receiving country, there
may be opportunities to bring certain family members
to the receiving country in order to be reunited with
them.

Keep water in the shower or
bathtub. Puddles of water
can damage floors.

OBJECTIVES

Clean bathroom (toilet,
sinks, bathtub, and/or
shower)

After this lesson, participants will be able to:

• List newcomer rights and responsibilities as it relates
to immigration status.

USE OF SUPPLEMENTAL
LESSON PLANS
This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own
to support participants in gaining the knowledge,
skills, and attitudes necessary to better understand
their rights and responsibilities as newcomers in the
receiving community.
The lesson plan is a suggested guide and can be
presented or modified to suit the needs of participants
and the context in which CO is being provided. For
in-depth guidance on how to implement a CO training
program, visit the Resources section of the RITA web
site at https://www.ritaresources.org or go directly to
the CO Insights Guide at https://bit.ly/2Zwn7H8.

• Articulate that there are immigration consequences to
breaking the law.

1

Adapted from the Cultural Orientation Resource Exchange (CORE) which is a project funded by the U.S. Department of State Bureau of 		
Population, Refugees, and Migration.
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• State if there is an opportunity to bring certain family
members to the receiving country in order to be
reunited with them.
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LESSON PLAN
The following is a proposed plan outlining how the two activities provided in this lesson
plan can be used together. CO providers may elect to use one or both activities based
on: other lessons being delivered; the group of participants; and/or time and resources.

ACTIVITY: COMPARE AND
CONTRAST
PURPOSE
To compare and contrast the rights and responsibilities of
newcomers in the receiving community with those in the
country of origin and/or asylum.

PREPARATION
ACTIVITY

ACTIVITY OVERVIEW

• Set up the room in a semi-circle or other formation
that facilitates brainstorming.

Compare and Contrast

Family Reunification Circuit

Begin the session by leading participants in a discussion of the rights and
responsibilities of newcomers. Do this by comparing and contrasting the
rights and responsibilities of newcomers in the receiving country with those
in the country of origin and/or asylum.
Once participants have an understanding of their rights and responsibilities, use the Family Reunification Circuit to support them in understanding
what is needed to bring family members to the receiving community and
which family members may be brought.

• Set up the flipchart and ensure that there are markers
available.

MODIFICATIONS AND TIPS
• Create a safe and comfortable environment.
• Encourage participants to ask questions.
• Remind participants to respect each other’s
answers.

MATERIALS NEEDED

• Consider developing a fact sheet of the receiving

community’s immigration rights and responsibilities
to share with participants, including a list of
organisations they can turn to for their social and
economic rights and legal support.

• Flipchart
• Markers

• If all participants lived in a country of asylum prior

INSTRUCTIONS
• Start by asking participants to describe the rights of
newcomers in their country of origin and/or asylum.
To support the conversation, ask questions such as:
Did newcomers have freedom of movement? If they
broke the law, was their immigration status affected?
Did they have the right to work? Were they able to
access education for their children? Were they able
to access support services and benefits from the
government? Did they receive protection from local
authorities? Did they have freedom of worship and
expression? Were they able to bring other family
members to the receiving country in order to be
reunited with them?

• Ask participants to describe the responsibilities of

newcomers in their country of origin and/or asylum.
To support the conversation, ask questions such as:
Was there a requirement to inform the government of
their location (address)? Were they required to adjust
their immigration status? Were they encouraged to
work? Did newcomers have to pay taxes? Were they
required to follow the same laws as citizens?

• Now list the rights and responsibilities of newcomers

in the receiving community. Encourage participants to
list those rights and responsibilities of which they are
aware.
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to immigrating to the receiving community, centre
the questions regarding rights and responsibilities
on their experience. For example, instead of saying,
“Did they have the right to work”, try “Did you have
the right to work?”

DEBRIEF QUESTIONS
• What is similar about the rights and responsibilities of

newcomers here (receiving community) as compared
to the rights and responsibilities of newcomers in your
country of origin and/or asylum? What is different?

• Might your rights and responsibilities in the receiving

country change as you adjust your status? In what
ways? If participants are uncertain, walk them through
how they will change.

• Will it be a challenge to exercise your rights or uphold
your responsibilities? How so?

• How can we overcome those challenges?
• What might be the consequences of not upholding

your responsibilities? Inform participants of
immigration consequences to breaking the law and
of organisations to which they can turn for support if
needed.
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ACTIVITY: FAMILY
REUNIFICATION CIRCUIT

ACTIVITY: FAMILY
REUNIFICATION CIRCUIT (continued)
INSTRUCTIONS

PURPOSE
To support participants in knowing which family members
can be brought to the receiving community, and what is
necessary to make that happen.

• This activity is run in two parts. You can elect to run

PREPARATION

• Ask participants to form small groups. Alternatively,

• Translate the requirement and family member cards
into the major language(s) of participants.

• Divide the room into 11 stations. Place one Family

Reunification Circuit Instruction Card and a
Requirement Card at each corresponding numbered
station. You will need as many Requirement Cards as
number of groups (e.g., If there are three groups, you’ll
need three Requirement Cards per station). The only
station not requiring Requirement Cards will be the
last: station 11.

• Set up the last station, station 11, with the Family

Member Matching Game — one set per group.
Keeping sets separate, mix up the Family Member
Cards and lay them out on the table face down.

• One set of Family Reunification Circuit Instruction
Cards translated into the major language(s) of
participants. See Appendix A.

• One set of Requirement Cards for every group,

translated into the major language(s) of participants.
See Appendix B.

• One set of Family Member Cards for every group,

translated into the major language(s) of participants.
See Appendix C.

• Paper
• Pens
• Prizes

• What family members might you be able to bring to

both parts of the activity or just one.
Part 1 — stations 1 to 10 (Family Reunification Circuit)
Part 2 — station 11 (Family Member Matching Game)

the receiving community? Review family member
cards. Note that you may need to provide additional
context for some of the cards.

• What must you do in order for that to occur? Review

you can create the groups. Ideally, there should be at
least one literate participant in each group. If you have
a smaller number of participants, each one can play
for themselves.

• Similar to a circuit training fitness routine, this is a
fast-paced activity in which groups complete an
activity at each station, then move to the next free
station, until all stations have been visited.

• Share the following with the group: “This activity is

to help us understand which family members can
be brought to the receiving community, and what
kinds of requirements must be met in order to do
so. First we will focus on the requirements of family
reunification. The goal is for each group to complete
all stations and collect the 10 requirement cards.”

• Inform participants that the room has been set up in

MATERIALS NEEDED

DEBRIEF QUESTIONS

stations. At each station is a set of instructions for
an activity. Each group can start at any station with
no more than one group per station. Participants
should read and complete the activity described in the
instructions. Once the activity has been completed by
all participants in the group, a representative of the
group should pick up and read the Requirement Card
out loud to the rest of those in the group, then keep
the card. The card describes a requirement of bringing
family members to the receiving community.

• Once they have done this, the group can move onto

requirement cards. Note that you may need to provide
additional context for some of the cards.

• Who can support you in completing the necessary

MODIFICATIONS AND TIPS
• Create a safe and comfortable environment.

steps? Be prepared to offer the names of
organisations that can be approached for support.

• If you are feeling anxious, frustrated, or sad about the
process, who can you speak to for support?

• Encourage participants to ask questions.
• Remind participants to respect each other’s
answers.

• Swap out some of the circuit activities with those
most appropriate to your context.

• If there is limited time, allow groups to collect more
than one Requirement Card per activity.

• If there is limited time, review the requirements

to bring a family member together as a group,
rather than using the circuity activity, and then
have participants work on the matching game.
Alternatively, run the circuit activity, and review
which family members can be brought to the
receiving community as a group. If there are
no literate participants, consider assigning an
interpreter to the group or go through the activities
together.

another station and repeat, reading the instructions,
completing the activity, and reading the Requirement
Card out loud, and keeping the card until all cards
have been collected.

• When a group has collected all 10 requirement

cards, they can move onto the last station—station
11. Station 11 is a matching activity like the game
‘Memory’ played by some children. It is designed to
help participants remember which family members can
be brought to the receiving community.

• Participants should take turns in flipping over two

of the Family Member Cards at a time to try and
match those that are the same. If the participant is
unsuccessful in making a match, the two cards should
be turned over and the next player should take their
turn. If the participant is successful, they should
remove those cards and take another turn. When all
cards have been matched, the activity is complete.

• You can reward the first group to finish all 11 stations
and/or the individual from that group that gets the
most matches.
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APPENDIX A:
CIRCUIT INSTRUCTION CARDS

STATION

1

Write the number
used to contact
emergency services in the receiving country.

STATION

2

Do 10
jumping jacks.

APPENDIX B:
REQUIREMENT CARDS1

STATION

STATION

3

4

Name the
political leader
of the receiving
country.

Name three
ways that you
can learn the
local language.

1

REUNIFICATION REQUIREMENT

Residence permit
with validity of
one year or more

4

REUNIFICATION REQUIREMENT

STATION

STATION

Laugh hard for
10 seconds.

Draw the flag
of the receiving
country.

5

STATION

9

Do a dance.

6

STATION

STATION

Sing a song.

Name three
cities or towns
in the receiving
country.

7

STATION

STATION

11

10

Inhale for five full
seconds. Hold
for five seconds
Release for
five seconds.

8

Take turns in flipping over two cards at a time to try
and match those that are the same. If you are unsuccessful in making a match, the two cards should be
turned back over and the next player should receive a
turn. If you are successful, you should remove those
cards and take another turn. When all cards have
been matched, the activity is complete.

2

REUNIFICATION REQUIREMENT

REUNIFICATION REQUIREMENT

Completed application form

Evidence of the
family relationship

5

6

REUNIFICATION REQUIREMENT

REUNIFICATION REQUIREMENT

Certified copies
of family members’
travel documents

Healthy and safe accommodation

Proof of health insurance in the receiving
country

7

8

9

REUNIFICATION REQUIREMENT

Stable and
regular resources
and/or income

REUNIFICATION REQUIREMENT

Compliance with
integration measures
(depends on receiving country)

10

REUNIFICATION REQUIREMENT

Possible wait of
up to three years following application

1 Se puede ajustar en función de los requisitos específicos del país de acogida
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3
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REUNIFICATION REQUIREMENT

Lawful residency for
less than two years
(depends on receiving country)

APPENDIX C:
FAMILY MEMBER CARDS

SUPPLEMENTAL LESSON PLAN:

NEW COMMUNITY
QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

Spouse of
sponsor

Spouse of
sponsor

Minor adopted children of spouse and/or
sponsor’s spouse

Minor adopted children of spouse and/or
sponsor’s spouse

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

Adult unmarried children of the sponsor
or sponsor’s spouse,
unable to provide for
their own needs on
account of their state
of health

Adult unmarried children of the sponsor
or sponsor’s spouse,
unable to provide for
their own needs on
account of their state
of health

OVERVIEW
Refugees may arrive in their receiving
community with preconceived notions
and expectations of housing in the receiving
community that are often inaccurate.
Building understanding of the different
housing options in the new community as
well as rights and responsibilities as tenants
can support refugees to settle into their new
home more quickly.

KEY MESSAGES
• Housing options will differ from those in the country of

Minor children of
sponsor and/or sponsor’s spouse

origin and vary depending on the neighbourhood.

Minor children of
sponsor and/or sponsor’s spouse

• Tenants have both rights and responsibilities when
renting.

OBJECTIVES
After this lesson, participants will be able to:

• Describe available housing in the receiving community.
• List some of the rights and responsibilities they will
QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

QUALIFYING
FAMILY MEMBER

have as tenants in the receiving community.

• Describe what they might do to assert their rights as
tenants.

USE OF SUPPLEMENTAL
LESSON PLANS
This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own
to support participants in gaining the knowledge,
skills, and attitudes to understand their rights and
responsibilities as tenants in their receiving country.
The lesson plan is a suggested guide and can be
presented or modified to suit the needs of participants
and the context in which CO is being provided. For
in-depth guidance on how to implement a CO training
program, visit the Resources section of the RITA web
site at https://www.ritaresources.org or go directly to
the CO Insights Guide at https://bit.ly/2Zwn7H8.

• Explain the consequences of not living up to their
Parents of sponsor
or sponsor’s spouse
where they are dependent on them

Parents of sponsor
or sponsor’s spouse
where they are dependent on them

Unmarried
partner with whom
the sponsor is in a
duly attested stable
long-term relationship
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Unmarried
partner with whom
the sponsor is in a
duly attested stable
long-term relationship

responsibilities as tenants.
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LESSON PLAN
The following is a proposed plan outlining how the two activities provided in this lesson
plan can be used together. CO providers may elect to use one or both activities based
on: other lessons being delivered; the group of participants; and/or time and resources.

ACTIVITY:
TYPICAL HOUSING
PURPOSE
To support participants in understanding the housing
options that exist in the receiving community.

PREPARATION

ACTIVITY

ACTIVITY OVERVIEW

Typical Housing

Begin the session by discussing housing options in the receiving community. Do this by comparing housing in the receiving community with that of
the country of origin and/or protection.

Landlords and Tenants

Once participants have an understanding of housing in the receiving community, use the Landlords and Tenants activity to support participants in
understanding their rights and responsibilities as tenants.

• Ensure that participants have a hard surface on which

MODIFICATIONS AND TIPS

• Set up the room to facilitate space for small groups.

• Create a safe and comfortable environment.

to work.

• Encourage participants to ask questions.

MATERIALS NEEDED

• Remind participants to respect each other’s

• Crafting materials such as construction paper, pipe
cleaner, scissors, glue, and clay/playdoh

• Flipchart
• Markers

answers.

• If you don’t have crafting supplies, ask that

participants draw a picture of their housing
in their country of origin or asylum.

DEBRIEF QUESTIONS

INSTRUCTIONS
• Divide participants into groups by country of origin
or asylum.

• Ask participants to use the materials provided to

depict their housing in the country of origin or asylum.
They can work together as a team, in pairs,
or individually.

• What is similar about housing in your receiving

community and country of origin or asylum? What is
different?

• What aspects of housing in your receiving community
do you anticipate will be difficult for you to manage?

• What might you do to make it easier?

• When work is completed, ask for volunteers to
describe their pieces to others.

As necessary, ask them follow-up questions such as:
Were the houses close together?
Did you own your house, or did you pay rent to a
landlord?
How many people lived in your house?
How did you keep your house clean?
What did neighbours do to care for one another?
Record participant answers on the flipchart.
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ACTIVITY:
LANDLORDS AND TENANTS

SUPPLEMENTAL LESSON PLAN:

PURPOSE

SAFETY & LAWS

To support participants in understanding their rights and
responsibilities as tenants.

OVERVIEW

PREPARATION
• Place the flipchart in a place where it will be visible to

MODIFICATIONS AND TIPS

• On the flipchart paper, draw a line lengthwise down

• Create a safe and comfortable environment.

all participants.

the middle, dividing it into two. On one side of the
paper, write “landlords”, and on the other side, write
“tenants”.

MATERIALS NEEDED

It is important to adopt local laws and to
understand the safety rules of the receiving
country. Laws and regulations are put in
place to provide for the general safety of
individuals. They add structure to what is
considered permissible behavior, and help
protect us when we are injured or become
victims of a crime.

• Encourage participants to ask questions.
• Remind participants to respect each other’s
answers.

• If conducting cultural orientation one-on-one,

• Flipcharts
• Markers
• Sample leasing agreement translated into the major

languages of all participants (recommended, but not
required)

ask the participant to imagine themselves first as
the landlord, listing the expectations they have
of a tenant. Then ask the participant to imagine
themselves as the tenant, listing the expectations
they have of a landlord.

KEY MESSAGES
• Laws govern public behavior and family life.

DEBRIEF QUESTIONS
INSTRUCTIONS

• How are these rights and responsibilities different

• Divide participants into two groups.
• Ask that each group gather in a circle to brainstorm.
• Tell the first group of participants that they will

serve as landlords. Ask them to make a list of the
expectations they have of their tenants.

from those that you had in your country of origin or
asylum?

• What should you do if your landlord does not fulfill
their responsibilities?

• Why is it important to know the expectations of your
landlord?

• Tell the second group of participants that they will be
tenants. Ask them to make a list of the expectations
they have of their landlords.

• Give the participants 20 minutes to discuss. Then
gather everyone back together.

• Police and law enforcement agencies exist to help
people if they become victims of crimes.

• It is important to be familiar with safety procedures.

OBJECTIVES
After this lesson, participants will be able to:

• Describe the concept of rule of law.
• List potential consequences of not obeying the law.
• Differentiate between difficult situations and those
that constitute an emergency.

• Access emergency services, including those offered

• Ask the tenants to share their expectations of

USE OF SUPPLEMENTAL
LESSON PLANS
This supplemental lesson plan may be incorporated
into an existing pre- or post-arrival Cultural Orientation
(CO) curriculum. It may also be used on its own to
support participants in gaining the knowledge, skills,
and attitudes necessary to understand the rule of law
in their receiving community and access emergency
services when needed.
The lesson plan is a suggested guide and can be
presented or modified to suit the needs of participants
and the context in which CO is being provided. For
in-depth guidance on how to implement a CO training
program, visit the Resources section of the RITA web
site at https://www.ritaresources.org or go directly to
the CO Insights Guide at https://bit.ly/2Zwn7H8.

by the police.

landlords and write those expectations under the
“landlords” heading on the flipchart.

• Do the same with the landlords group.
• If time allows, provide participants with a sample

leasing agreement. Ask them to identify at least three
tenants’ rights and responsibilities in the agreement.
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LESSON PLAN
The following is a proposed plan outlining how the three activities provided in this
lesson plan can be used together. CO providers may elect to use one, two, or all three
activities based on: other lessons being delivered; the group of participants; and/or
available time and resources.

ACTIVITY: RULE OF LAW
GUIDED DISCUSSION1
PURPOSE
To understand the concept of rule of law and the
consequences of not obeying the law.

PREPARATION
• Arrange the room in a way that facilitates

MODIFICATIONS AND TIPS

brainstorming.

ACTIVITY

ACTIVITY OVERVIEW

• Create a safe and comfortable environment.

MATERIALS NEEDED
Rule of Law Guided Discussion

Begin the session by leading participants in a discussion about the rule of
law. This will support participants in understanding why laws in the receiving community exist and the potential consequences of breaking those
laws.

What Constitutes an Emergency?

Even when we obey the laws of the receiving community, emergencies
may still arise. In this activity, participants will learn to differentiate between
difficult situations and those that constitute an emergency.

Accessing Emergency Services Roleplay

Once participants know what constitutes an emergency, support them in
understanding how to access emergency services in this role play.

• Encourage participants to ask questions.
• Remind participants to respect each other’s

• While not necessary, a flipchart and markers can be

answers.

used to record participant answers

DEBRIEF QUESTIONS

INSTRUCTIONS

• What are some of the laws that exist in your country of

• Lead participants in a discussion about how they

origin or asylum? What were the consequences of not
obeying those laws?

might proceed in a given social situation. For example,
you might start by asking participants: How are you
participating in class today? Are you raising your
hand? Are you listening to the other participants?
Then ask: How did you know to participate in these
ways? Why didn’t you yell at others in the classroom
when you disagreed?

• What are potential consequences of not obeying the
laws here?

• Explain to participants that there is an understanding
between you and the participants regarding class
structure and rules. Draw attention to how the rules
were established. Ask participants what happens
when someone does not respect or follow the rules.

• Use this example to draw an analogy between class
rules and the concept of rule of law in the receiving
community, highlighting the following key points

▶ Rule of law relies on all parties involved taking
responsibility for their actions (for example,
citizens are responsible for obeying the law, while
law enforcement is responsible for obeying and
enforcing the law).
▶ Rule of law assumes that there are just laws.
Laws should be clear, and everyone should know
how laws are enforced and the consequences for
not upholding the law.
▶ Rule of law also includes a system by which those
impacted or disadvantaged by laws advocate for
fairer changes in the laws affecting them.
1
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Adapted from the Cultural Orientation Resource Exchange (CORE) 		
which is a project funded by the U.S. Department of State Bureau
of Population, Refugees, and Migration.
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ACTIVITY: WHAT CONSTITUTES
AN EMERGENCY?

ACTIVITY: ACCESSING
EMERGENCY SERVICES2

PURPOSE

PURPOSE

To support participants in understanding what constitutes
an emergency in the receiving community.

To understand how to access emergency services.

PREPARATION

PREPARATION
• Move participants to a space where they can walk

about freely. Where necessary, push furniture to the
front or back of the room.

• Create a safe and comfortable environment.
• Encourage participants to ask questions.

MATERIALS NEEDED

• Remind participants to respect each other’s

• Images from the Appendix showing various scenarios

that may or may not require the fire brigade, a medical
team, or police.

INSTRUCTIONS
• Ask participants to begin by standing in the centre of
the room.

• Show participants an image from the Appendix. If

necessary, describe the image. Ask participants: Does
this constitute an emergency? If your answer is yes,
move to the right side of the room. If your answer is
no, move to the left side of the room.

• Once participants have moved, ask those on the right:
Why do you think this constitutes an emergency? To
those on the left: Why do you think it doesn’t? Give
participants the opportunity to explain their thinking
and then support them in understanding the correct
answer. If a particular scenario does not constitute an
emergency, lead participants in a discussion about
how they might resolve the issue on their own.

• Repeat the steps above with each image in the
Appendix.

MODIFICATIONS AND TIPS

answers.

• If conducting cultural orientation one-on-one,

provide the participant with all images in the
Appendix. Ask them to separate the images into
two piles: one that constitutes an emergency and
one that doesn’t. When they have finished, go
through the images with the participant, asking
them to explain their decisions and offering
feedback as appropriate.

• If 112 is not a number used for accessing the

emergency services in the receiving community, adjust
the lesson plan to include the appropriate emergency
services number.

MODIFICATIONS AND TIPS
• Create a safe and comfortable environment.

• Arrange the room in a way that allows all participants

• Encourage participants to ask questions.

to see the trainer, volunteer, and flipchart.

• Remind participants to respect each other’s

• On the flipchart, draw a standard mobile phone pad

answers.

using the image in the Appendix as an example.

• Break participants into pairs by language. Provide

each pair with a copy of the mobile phone pad,
emergency scenarios and roleplay, each translated
into their primary language, from the Appendix.
Inform participants that one person in the pair will
act as the emergency services operator and the
other as someone in need of assistance. Using
the mobile phone pad, the person in need of
assistance should call the emergency services by
touching 112 on the paper. Then, looking at an
emergency scenario and referring to the roleplay,
they should communicate their emergency to the
person acting as emergency services operator.
Each individual in the pair should have the
opportunity to play both parts.

MATERIALS NEEDED
• Flipchart
• Scenarios from the Appendix
• Role play from the Appendix

• If there are participants with mobility issues,

consider turning the activity into a small group
discussion. Break participants into groups
(preferably by language). Provide each group with
a set of images from the Appendix and ask that
they sort them into two piles: one that constitutes
an emergency and one that doesn’t. When each
group has completed their work, hold a discussion
with all of them together. (Note that if conducting
the activity in this way, you need to print one set of
images for each group.)

DEBRIEF QUESTIONS
• What scenario was most surprising to you? Why?
• Why is it important to understand what constitutes an
emergency in the receiving community? How can you
use that information to support you and your family?

INSTRUCTIONS
• Inform participants that in the case of an emergency,

they can access the emergency services by phoning
112, and by sharing their location and nature of their
emergency.

• Request a volunteer to come to the front of the

room. Show them one of the scenarios from the
Appendix depicting an emergency. Ask them to use
the mobile phone pad drawn on the flipchart to call
the emergency services (remind them of the number if
necessary).

DEBRIEF QUESTIONS
• What number should you call in an emergency?
• What information should you be prepared to share
with the emergency services operator?

• If you can’t speak the language of the receiving

• Use the roleplay in the Appendix to guide the

community, should that prohibit you from calling
112? Answer: No. What should you say if you can’t
speak the language? Answer: No (insert language
of receiving community). I speak (Insert participant’s
native language.)

participant in a conversation with the emergency
services operator.

• What do you anticipate will happen after you have

contacted the emergency services? Should you fear
those that are coming to provide you with assistance?
Answer: No. Why not? Answer: The emergency
services, including the police, exist to help people
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Adapted from Center for Applied Linguistics Making Your Way: A
Reception and Placement Orientation Curriculum, a project funded
by the U.S. Department of State Burea of Population, Refugees, and
Migration
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APPENDIX A:
WHAT CONSTITUTES AN EMERGENCY? ACTIVITY

APPENDIX A:
WHAT CONSTITUTES AN EMERGENCY? ACTIVITY (continued)

Cut out cards below. Fold cards along the dotted line to display the image on
one side and the answer on the opposite side.

EMERGENCY: Domestic violence
is against the law in the receiving
community and is considered an
emergency. When contacting the
emergency services, request the police.
Remember that the police exist to help
people if they become victims of crimes.

EMERGENCY: If someone is attempting
to enter your home or the home of a
neighbor without permission, this should
be reported to the police. Also, report any
break-ins that may have already occurred.

NON-EMERGENCY: While a
stomachache may be a sign that you are
unwell, it is not a good reason to call the
emergency services. Instead, make an
appointment with your local doctor.

NON-EMERGENCY: Corporal
punishment of children is prohibited
in most European countries; however,
other forms of discipline such as taking
“time out” and withholding of privileges
(reducing screen time or time with toys)
is permissible.

NON-EMERGENCY: A small kitchen fire
may be easily put out. If it involves grease,
you can extinguish the fire by taking away
the fire’s oxygen. You might also use your
fire extinguisher, spraying at the base of the
flame. If you are unable to contain the fire,
call 112 and ask for the fire brigade. Note
that if there is damage to the apartment, you
must immediately inform your landlord.
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EMERGENCY: A serious cut or break
may require help from the emergency
services if you can’t get to the hospital
on your own. When contacting the
emergency services, request an
ambulance.
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APPENDIX B:
ACCESSING EMERGENCY SERVICES ACTIVITY
Tell participants to pretend that there has been an emergency while they are at
home. Ask participants to dial 112 on their mobile phone pad.

Emergency Services Operator:
What is the nature of the emergency?

6:23 AM
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Participant should respond with “fire,” “ambulance,” or
“police.”
Emergency Services Operator:
What is the location of the emergency?
Participant should state their home address.
Emergency Services Operator:
Is anyone hurt?
Participant should respond with “yes” or “no.”

To implement a CO program in
your organisation, or to assess the
progress of an existing program,
please use the EURITA CO
Program Stages Assessment Tool
at https://www.ritaresources.org/
wp-content/uploads/2019/07/InfoSharing-and-CO_Web.pdf.

Emergency Services Operator:
What is your name?
Participant should state their given and family name.
Emergency Services Operator:
What is the number from which you are calling?
Participant should say their phone number, whether it is a
landline or a mobile phone.
Emergency Services Operator:
Okay. Please stay on the line.
Participant should wait and not say anything.
Emergency Services Operator:
Thank you. We will send someone right away. You can
hang up the phone now.
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